This study explored the longitudinal relations among peer victimization, depression, and academic achievement in Chinese primary school students. Participants were N = 945 fourth-grade students (485 boys, 460 girls; M age = 10.16 years, SD = 2 months) attending elementary schools in Shanghai, People's Republic of China. Three waves of data on peer victimization, depression, and academic achievement were collected from peer nominations, self-reports, and school records, respectively. The results indicated that peer victimization had both direct and indirect effects on later depression and academic achievement. Depression also had both direct and indirect negative effects on later academic achievement, but demonstrated only an indirect effect on later peer victimization. Finally, academic achievement had both direct and indirect negative effects on later peer victimization and depression. The findings show that there are cross-cultural similarities and differences in the various transactions that exist among peer victimization, depression, and academic achievement.
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Peer victimization refers to the frequent exposure to deliberate acts of physical, verbal, and relational aggression in relationships involving a real or perceived imbalance of power between the victim and the aggressor (Olweus, 1991) . A large body of previous research has demonstrated that victimized children and youth are at increased risk for experiencing a wide range of concurrent and later difficulties, including internalizing problems (e.g., depression) and lower academic achievement (McDougall & Vaillancourt, 2015; Nakamoto & Schwartz, 2010) .
Various mechanisms and processes have been postulated to account for the relations among peer victimization, depression, and academic achievement (Espelage, Hong, Rao, & Low, 2013) . For example, exposure to peer victimization increases victims' risk to experience adjustment difficulties such as depression (Reijntjes, Kamphuis, Prinzie, & Telch, 2010; Zwierzynska, Wolke, & Lereya, 2013) , which in turn negatively affect students' academic achievement (Schwartz, Gorman, Nakamoto, & Toblin, 2005; Totura, Karver, & Gesten, 2014) . However, other research has found that victimization functions as a mediator in the relation between depression and academic achievement (Hoglund, 2007; Nishina, Juvonen, & Witkow, 2005) .
Notwithstanding, there appear to be two notable shortcomings in the extant research. Foremost, the majority of previous studies have been cross-sectional in design, which essentially precludes the interpretation of the directions of the effects. Second, most of the previous research has been restricted to samples of Western (particularly North American) children and adolescents, raising questions about generalizability to other cultural contexts. Accordingly, the goal of this study was to investigate the longitudinal direct and indirect effects among peer victimization, depression, and academic achievement using a sample of Chinese children.
Overview of victimization, depression, and achievement in chinese children
Chinese society remains strongly influenced by Confucian values that emphasize minimizing conflict and maintaining social harmony (Chen & French, 2008; Cole, Tamang, & Shrestha, 2006) . Notwithstanding, peer victimization remains prevalent among children and adolescents and is a major cause for concern (Huang, Hong, & Espelage, 2013) . A national survey of 175,000 urban middle school students in China found that about two-thirds of boys and half of girls reported experiencing peer victimization within the past 30 days (Qiao et al., 2010) .
Internalizing problems such as depression have been neglected in traditional Chinese society because an individual's interests and well-being are considered less important than those of the collective group (Chen, 2010) . The expression of such negative emotions may be thought of as socially inappropriate, selfish, and shameful to the self and family, and is often viewed as a medical or political-ideological problem. Chinese children are also socialized to repress their feelings in public, and as a result, parents and teachers tend to be insensitive towards children who display depressed feelings (Chen & Kasper, 2004) . Notwithstanding, Chinese children and adolescents appear to experience higher levels of depression than their North American counterparts (Tepper et al., 2008; Zhong et al., 2013) .
Finally, in China, an extremely high value is placed on children's academic achievement, which is viewed as a pathway to improve the individual and family's social and financial status (Chen, Chen, Kaspar, & Noh, 2000; Fong, 2006) . Also, because there are limited opportunities for higher education, Chinese children face strong pressures from parents and teachers to perform optimally in school (Chang, Schwartz, Dodge, & McBride-Chang, 2003) . Children who excel academically receive praise from their parents and teachers and respect from their peers (Phillipson & Phillipson, 2007) . In contrast, children who experience academic difficulties are considered abnormal and problematic and may be publicly embarrassed by teachers and peers and punished by parents (Chen, Rubin, & Li, 1995a; .
Cascading effects
We examined interrelations among victimization, depression, and achievement from the theoretical perspective of the developmental cascade model (Masten & Cicchetti, 2010) , whereby effects of child behaviours in one domain of development can affect other domains over time, via a combination of direct/indirect and unidirectional/ bidirectional pathways. From this perspective, researchers have previously examined longitudinal associations among different combinations of victimization, depression, and achievement.
For example, childhood victimization has been found to predict subsequent increases in childhood and adolescent depression (Schwartz, Lansford, Dodge, Pettit, & Bates, 2015; Schwartz et al., 2005) . However, results from other studies have not supported the contention that depression arises as a consequence of peer victimization, but instead suggest that depression precedes victimization (e.g., Herres & Kobak, 2015; Vaillancourt, Brittain, McDougall, & Duku, 2013) . For example, Kochel, Ladd, and Rudolph (2012) tested whether depression preceded victimization, whether victimization predicted subsequent depression, and whether a reciprocal relation existed between depression and victimization. The results indicated that depression predicted increased peer victimization over time. Moreover, there was no evidence to suggest that victimization resulted in later depression and that depression and victimization are reciprocally associated. Kochel and colleagues surmised that depression interfered with youth's social skills development, which in turn exacerbated peer relationship difficulties.
Results from several studies have indicated that peer victimization also predicts later academic difficulties among Western children (Iyer, Kochenderfer-Ladd, Eisenberg, & Thompson, 2010; Juvonen, Wang, & Espinoza, 2011) and in China (Liu, Bullock, & Coplan, 2014) . Given the aforementioned positive value placed on academic achievement in China, we further speculated that academic difficulties might also be a precursor for peer victimization. This would also be in keeping with the notion that Chinese children are targeted for peer victimization if they are considered deviant or perceived as interfering with group goals (Chen, Chang, & He, 2003; Nakamoto & Schwartz, 2010) .
There is also substantive longitudinal evidence in the West indicating that depression leads to later academic difficulties (see Riglin, Petrides, Frederickson, & Rice, 2014) . In China, childhood depression was prospectively linked to poor academic achievement 2 years later (Chen, Rubin, & Li, 1995b) . Depression may lead to future academic problems because it affects children's motivation and ability to direct attentional resources to focusing and concentrating on classroom learning activities (Duchesne, Larose, Guay, Vitaro, & Tremblay, 2005; Obradovi c, Burt, & Masten, 2010) . There is also evidence that academic problems can lead to later depression (e.g., Moilanen, Shaw, & Maxwell, 2010; Vaillancourt et al., 2013; Yong, Fleming, McCarty, & Catalano, 2014) . In this regard, it has been suggested that children who perform poorly in school are more likely to experience lower self-worth and perceived control, both of which are associated with increased depression (Herman, Lambert, Reinke, & Ialongo, 2008) . Most recently, Wu and Kuo (2015) found that lower academic achievement was predictive of lower selfconcept, which in turn was related to later depression.
Finally, only a handful of Western studies have simultaneously explored the interplay among peer victimization, depression, and academic achievement. Schwartz et al. (2005) found that peer victimization led to increased depression, which in turn predicted lower academic achievement 1 year later. However, no empirical support was found for a unidirectional model in which lower academic achievement predicted peer victimization, or for a reciprocal model between victimization and depression. Nishina et al. (2005) examined short-term longitudinal associations among victimization, internalizing problems (including depression), and academic achievement from the fall through to the spring among sixth-grade students. Results indicated reciprocal relations, whereby internalizing problems mediated the link between victimization and lower achievement, and victimization mediated the effect of internalizing problems on achievement. In contrast to the previous findings, Hoglund (2007) reported that physical victimization partially mediated the relation between internalizing problems such as depression and academic achievement, for girls only. Taken together, the extant research is mixed on the nature of the relations among peer victimization, depression, and academic achievement. Moreover, no studies to date have investigated this phenomenon in China.
The present study In this study, we examined the temporal sequence linking victimization, depression, and achievement over three time points in a sample of Chinese primary school students. In order to determine more precisely the nature and direction of the associations, we followed previously established protocols (e.g., van Lier et al., 2012; Swanson, Valiente, Lemery-Chalfant, Bradley, & Eggum-Wilkens, 2014 ) and examined four specific competing models. Model 1 was autoregressive and included stability paths between repeated measures. Model 2 was unidirectional, adding the paths from peer victimization at earlier time point to later depression and the paths from depression at an earlier time point to later academic achievement. Model 3 was bidirectional, adding the paths from depression at an earlier time point to later peer victimization and the paths from academic achievement ta an earlier time point to later depression based on Model 2. Finally, Model 4 was a developmental cascade model, including the diagonal paths between constructs at adjacent time points. This model assumes within-variable stability and potential relations among variables both concurrently and longitudinally between adjacent time points. By doing this, we directly tested and compared various hypotheses about the directional links among our three constructs.
There is previous evidence supportive of complex direct and indirect associations among these variables over time. For example, the experience of negative peer relationships appears to increase children's vulnerability for depression (Schwartz et al., 2005 (Schwartz et al., , 2015 . However, depression may also affect children's abilities to positively interact with their peers, thereby increasing risk for victimization (e.g., Kochel et al., 2012; Vaillancourt et al., 2013) , which in turn may promote academic difficulties (e.g., Liu et al., 2014; Schwartz et al., 2005) . Depression may also directly predict lower achievement (Chen et al., 1995b; Riglin et al., 2014) , although there is also evidence to suggest that lower achievement also directly predicts future depression (e.g., Vaillancourt et al., 2013; Yong et al., 2013) .
In terms of longer-term indirect effects, previous results are inconclusive. Schwartz et al. (2005) found a unidirectional path in which victimization led to depression, which in turn predicted lower achievement 1 year later, whereas Nishina et al. (2005) reported reciprocal relations. Further, Hoglund (2007) found that physical victimization partially mediated the relation between internalizing problems and achievement, for girls only.
Finally, gender differences have been reported for three of the main study variables. For example, boys are more likely to be victims of peer maltreatment than girls in China (Liu et al., 2014; Schwartz, Chang, & Farver, 2001) . Interestingly, in contrast with results from Western cultures, Chinese boys tend to report higher levels of depression than girls (Chen, Huang, Wang, & Chang, 2012; Chen et al., 1995a) . As well, Chinese girls tend to outperform boys academically (Chen, Huang, Chang, Wang, & Li, 2010; Liu et al., 2014; Schwartz, Farver, Chang, & Lee-Shin, 2002) . Moreover, our review of the literature did not reveal any research examining gender differences in the relations among victimization, depression, and achievement in middle childhood from a Chinese perspective. However, there is some evidence based on Western research that internalizing problems leads to peer victimization, which in turn results in poor academic performance, for girls but not for boys (Hoglund, 2007) . Accordingly, from a more exploratory perspective, we examined whether there were gender differences in the relations among victimization, depression, and achievement.
Method
Participants The initial sample comprised N = 945 children in Grade 4 (M age = 10.16 years, SD = 2 months, 485 boys, 460 girls), attending six elementary schools in Shanghai, P. R. China. The schools were randomly selected from among public schools in the city. There were 30 classes, with approximately 30 students in each class.
Participating families were from low/middle SES backgrounds. About 51% of fathers and 60% of mothers had a high school or lower education, and 49% of fathers and 40% of mothers had some college/university. Almost all participants were of Han nationality, which is the dominant nationality in China. The sample was representative of the general population in the region (Bulletin, 2010) . Results from preliminary analyses indicated that, overall, these demographic variables were not significantly associated with study variables.
Follow-up data were collected each year in the same schools for Grade 5 and again in Grade 6. Data were collected near the middle of the school year (November and December) each time. Sample attrition was low, as 95% of the original sample participated in follow-up assessments. Results from attrition analyses indicated no significant differences among any study variables between children who participated in all waves and those who did not.
Measures

Peer victimization
Victimization was assessed via peer nominations (Schwartz et al., 2001) . Children nominated up to three peers to fit each of the four item, which described direct/overt and indirect/relational types of victimization (e.g., 'Is pushed or hit by other kids', 'Get picked on or teased by other kids', 'Get left out on purpose during activity or play time').
Nominations received from all classmates were used to compute each item score for each child. The item scores were summed and standardized within the class to form an index of victimization by peers. The measure has been demonstrated to be reliable and valid in Chinese children (Chen & Tse, 2010; Schwartz et al., 2001) . The internal reliabilities of the measure ranged from .88 to .90 in this study.
Depression
Children's depression was measured by administering a 13-item Chinese version of the Children's Depression Inventory (CDI; Kovacs, 1992) . Items centre on a given thought, feeling, or behaviour associated with depression, such as self-deprecation, reduced social interest, anhedonia, fatigue, and self-blame. Following the procedure outlined by Kovacs (1992) , the average score of depression was computed, with higher scores indicative of greater depression. This measure has previously demonstrated to be reliable and valid in Chinese children (Liu et al., 2015) . The internal reliabilities of this measure ranged from .82 to .84 in this study.
Academic achievement
Information concerning children's academic achievement in Chinese, mathematics, and English was obtained for all participants from school records. Grades on these subjects were significantly correlated (rs = .70-.75) and were summed and standardized within each class to form a single index of academic achievement. This information has been previously found to be a valid measure of school academic achievement in Chinese children (e.g., Liu, Chen, Li, & French, 2012) .
Procedure
The study was first approved by the institutional review board at (edited out for blind review) University. Subsequently, written consent was then obtained from all children and their parents through the schools. The participation rate was approximately 98% at each time point. At each of the three time points, the peer assessment measure of victimization and the self-report measure of depression were group administered to the children by a team of local psychology teachers and graduate students. Extensive explanations were provided to participants during the collection of data. No evidence was found to suggest that children in the samples had difficulties in understanding the measure items or procedures. Also at each time point, the most recent data concerning children's academic achievement were obtained from school records.
Results
Descriptive data
Full information maximum likelihood (FIML; Muth en & Muth en, 1998 -2007 was used to estimate missing data for participants who did not complete assessments in all three waves of data collection. Descriptive statistics for all study variables at each time point are presented in Table 1 . A series of mixed repeated-measures MANOVAs were conducted to examine overall effects of gender, time, and their interactions. Results indicated significant main effects of gender for victimization, depression, and achievement, F (1, 943) = 10.40, 8.36, and 54.55, respectively, p < .01. Overall, compared to girls, boys were rated by peers as experiencing higher victimization than girls. Boys also reported more depression, but had lower scores on academic achievement than did girls. No other significant main effects or interaction effects were found.
Intercorrelations among variables are presented in Table 2 . Among the results, all variables displayed considerable stability across the 3 years. In addition, at each time point, victimization was positively associated with depression and negatively associated with achievement, and depression was negatively associated with achievement.
Modelling the relations among victimization, depression, and achievement
Longitudinal associations between peer victimization, depression, and academic achievement were examined using path analysis with maximum-likelihood robust (MLR) estimation in Mplus version 6.12. MLR was chosen because it accounts for the potential issues of non-normal data. To evaluate the absolute model fit, we used the following fit indices: comparative fit index (CFI), Tucker-Lewis Index (TLI), root-meansquare error of approximation (RMSEA), standardized root-mean-square residual (SRMR), and Akaike information criterion (AIC) and chi-square test of significance (see Hu & Bentler, 1999; Kline, 2005) . Close fit is indicated by CFI and TLI values > .95 (Hu & Bentler, 1999) . In addition, a close fit is indicated by RMSEA values < .06, whereas adequate fit is indicated by values between .06 and .08. SRMR values < .08 indicate a good fit. A better fitting model is indicated by a lower AIC value. Because the chi-square test of significance is sensitive to large samples (Kline, 2005) , it is reported but not used as a measure of absolute model fit. Nested models were compared using the Satorra-Bentler scaled chi-square difference test because of the use of MLR estimation.
We first tested a baseline stability model to estimate stability coefficients, which were correlations of the same variables over time. Then, we tested a unidirectional model, a bidirectional model, and a full model to estimate the cross-lagged paths from one time to another among peer victimization, depression, and academic achievement. The best fitting model was identified as the final model. Follow-up analyses were then performed using the final model. First, analyses were performed to investigate potential gender differences. Next, indirect effects within the final model were identified and tested for statistical significance. The indirect paths were regarded as significant when the 95% confidence intervals did not include 0.
Absolute fit indices and model comparison tests are presented in Table 3 Finally, the full model also had a good fit, CFI = 1.00, TLI = 1.00, RMSEA = .00, 90% CI [0.00, 0.04], SRMR = .01, and fit the data better than the bidirectional model, Dv 2 (4) = 37.50, p < .001. These results suggest that the full model represents the best fit for the data. This model (with significant paths) is shown in Figure 1 .
Overall, victimization in both Grade 4 and Grade 5 had significant positive direct effects on depression, and negative direct effects on achievement 1 year later. Depression in both Grade 4 and Grade 5 also had significant negative direct effects on achievement 1 year later. However, depression in both of these grades was not found to have a significant direct effect on victimization 1 year later. Finally, achievement in both Grade 4 and Grade 5 also had significant negative direct effects on both depression and victimization 1 year later. Thus, even while controlling for concurrent associations at the various time points, victimization and achievement were uniquely predictive of each other over time, whereas depression was uniquely predictive of later achievement.
Next, gender differences in cross-lagged paths were tested in accordance with the procedures outlined by van Lier et al. (2012) . A multigroup analysis was conducted where an unconstrained model was compared to a constrained model. The unconstrained model had adequate fit, CFI = 1.00, TLI = 1.00, RMSEA = .02, 90% CI [0.00, 0.05], SRMR = .01, as did the constrained model, CFI = 1.00, TLI = 1.00, RMSEA = .01, 90% CI [0.00, 0.04], Note. c weighting constant for computing chi-square under MLR; cd = weighting constant for comparing difference in chi-square values using MLR.
Developmental cascade models 55 SRMR = .02. However, there was no significant change in model fit, Dv 2 (12) = 10.51, p = .57, indicating that the cross-lagged paths did not vary significantly across gender.
Finally, we examined indirect effects of peer victimization, depression, and achievement over multiple lags (i.e., over 2 years) based on the full model presented in Figure 1 . All the tests involving the mediation process were conducted with both direct and indirect effects in the same model. The longer lag indirect effects are presented in Table 4 . Overall, the results indicated that victimization in Grade 4 had significant longer lag indirect effects on both depression and achievement in Grade 6. Depression in Grade 4 also demonstrated significant indirect effects on both later victimization and achievement. The longer lag effects of achievement in Grade 4 on both victimization and depression in Grade 6 were also significant. Therefore, peer victimization, depression, and achievement each had significant indirect effects on each other over the multiple lags.
Discussion
Previous research examining the complex associations among victimization, depression, and achievement over time has been mostly restricted to samples from Western cultures (e.g., Hoglund, 2007; Moilanen et al., 2010; Schwartz et al., 2005; Vaillancourt et al., 2013) . Thus, in the present study, we examined a cascade model involving the longitudinal relations among these variables in Chinese children. The results suggest multifarious direct and indirect effects among victimization, depression, and achievement over time.
Concurrent associations
To begin with, individual differences in children's victimization, depression, and achievement displayed considerable stability from grades four to six. These findings are consistent with research with both Western (Schwartz et al., 2005; Vaillancourt et al., 2013) and Chinese children Liu et al., 2014) . These results also suggest that similar to their North American counterparts, Chinese students experience social, emotional, and academic problems that are enduring during this developmental period (e.g., Hanish & Guerra, 2002) . In terms of the concurrent associations, we found that at each time point, victimization was positively related to depression and negatively associated with achievement. These results are also in keeping with previous findings of Chinese children (Huang et al., 2013; Liu et al., 2014; Schwartz et al., 2001 Schwartz et al., , 2002 . Further, consistent with previous studies (Chen & Li, 2000; Chen et al., 1995a) , depression was negatively related to achievement at each time point. Taken together, our results are in line with other cross-sectional findings in the Chinese literature.
Cascade effects
The primary goal of this study was to examine transactional processes linking peer victimization, depression, and academic achievement across time. Overall, strong support for such cascade effects was found, with consistent longitudinal relations evident among these variables across these three domains of functioning (i.e., peer relations, symptoms of psychopathology, academic success).
Direct and reciprocal pathways across the three time points were found among victimization, depression, and achievement. On their own, each of these paired links was consistent with past studies conducted in Western and Chinese cultural contexts (e.g., Chen, Rubin, & Li, 1997; Liu et al., 2014; Obradovi c et al., 2010; Schwartz et al., 2005; Wu & Kuo, 2015) . Taken together, this pattern of transactional interassociation over time helps to inform our understanding of the complex development and maintenance of adjustment difficulties in primary school students.
In this regard, there were clear indications that difficulties in one domain of development can function as a catalyst affecting Chinese children's functioning over time in other domains. For instance, consistent with past Western research (Hoglund, 2007; Moilanen et al., 2010 Nishina et al., 2005 Schwartz et al., 2005; Totura et al., 2014) , negative experiences in the peer domain (i.e., victimization) predicted later internalizing problems (i.e., symptoms of depression), which in turn led to problems at school (i.e., lower academic achievement). Similarly, depression predicted peer victimization, which subsequently predicted lower academic achievement.
As well, peer victimization and depression were reciprocally related through academic achievement. These results are novel to our understanding of the cascading effects among victimization, depression, and achievement and should be interpreted from a Chinese cultural perspective. In Chinese schools, children who are victimized by their peers tend to experience lower academic achievement (Liu et al., 2014) . Failure in school is particularly problematic in Chinese culture because high achievement tends to signify children's obligation to improve the reputation and social and financial status of the family Fong, 2006) . Furthermore, children who perform poorly at school are more likely to experience embarrassment and punishment by adults and peers (Chen et al., 1995b . In turn, this may result in negative perceptions of one's cognitive competence and self-worth as well as increased emotional distress (Chen et al., 1995a,b) .
Relatedly, Chinese children who experience depressive symptoms subsequently do poorly academically (Chen et al., 1995b) perhaps because depression affects their concentration efforts towards academic learning (Duchesne et al., 2005; Obradovi c et al., 2010) . As a result, children with lower academic achievement may be more likely to become victims of peer maltreatment because they appear deviant to the cultural value placed on high academic achievement in China (Nakamoto & Schwartz, 2010) . Moreover, if children who perform poorly academically belong to peer groups that place emphasis on high academic achievement, they may be construed as violating the group norm and more likely to be victimized (Chen et al., 2003; Schwartz, Kelly, & Duong, 2013) .
Limitations and future directions
There are some limitations that should be considered when interpreting the results. First, we did not directly compare samples of Western and Chinese children. Therefore, care should be taken when making comparative statements about the linkages among variables across cultural settings. Second, our sample was followed longitudinally from Grades 4 to 6, and as such, findings may not generalize to other developmental periods. For example, it may be that victimization is more strongly predictive of subsequent depression in later adolescence due to the increased importance of peer relationships during this developmental period (Rudolph, 2009 ).
In addition, we used the cross-lagged panel model to assess the causal processes in the relations among victimization, depression, and achievement over time. However, there are alternative statistical approaches such as the random-intercept cross-lagged panel model (Hamaker, Kuipers, & Grasman, 2015) that could be used to examine the nature of the associations among these constructs. Given that it was beyond the scope of the present study to explore alternative statistical methods, it is suggested that future research explore the use of such procedures. Moreover, although the current model focused on peer victimization, we did not take into account the association between victimization and aggression (Yang, Chen, & Wang, 2014) , which may influence the interpretation of the findings. As such, it is recommended that future research consider the impact of aggression when assessing victimization in relation to other constructs.
Our results indicated some main effect gender differences, with boys experiencing more peer victimization and depression and displaying lower achievement than girls. This is in keeping with previous research on Chinese children Liu et al., 2014; Schwartz et al., 2002) . However, no significant gender differences were found in the associations among victimization, depression, and achievement. It is possible that different patterns of associations would emerge for boys and girls if distinct subtypes of victimization (e.g., relational) (Wang et al., 2015) and achievement (e.g., mathematics) (Cheng & Seng, 2001) were explored.
Furthermore, given that any risk factor may result in a range of outcomes (i.e., multifinality, Cicchetti & Rogosch, 1996) , future research could adopt broader concepts of adverse peer relationships (e.g., peer rejection), internalizing problems (e.g., anxiety), and school functioning (e.g., attendance). Finally, although peer nominations can provide reliable estimates on children who are identified as victims (Perry, Kusel, & Perry, 1988) , the validity of the nominations may be affected by relational biases (Hymel, Wagner, & Butler, 1990) and if peers are unaware or not knowledgeable about the specific behaviours of interest. Therefore, future research is encouraged to incorporate additional methodologies (e.g., self-reports, teacher reports).
Limitations notwithstanding, the present study demonstrated direct and indirect relations among victimization, depression, and achievement over time. From a theoretical perspective, some of the processes underlying the relations among the constructs were identified. For instance, achievement accounted for the longitudinal relations between victimization and depression and vice versa, which may be attributed to the cultural significance of high achievement. Although further study is required, our findings may also suggest some practical implications. For example, evidence of transactional links over time across different domains of adjustment adds to the notion that suggests that early intervention programmes should seek to promote success across these multiple domains. A more comprehensive approach would not only focus on academic skills, but also offer children social skills training and bullying prevention to improve classroom peer experiences, as well as adaptive coping strategies and ways to reduce negative thoughts and manage emotions to ameliorate symptoms of internalizing problems (Nangle, Erdley, Carpenter, & Newman, 2002; Orpinas & Horne, 2004; Stice, Shaw, Bohon, Marti, & Rohde, 2009 ).
